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Leikskoélinn Saelukot

Starfsaatlun fyrir leikskolaario 2023-2024
Work plan for the kindergarten year 2023-2024

Ahersla skyldi 16gd d sidraena menntun i skélakerfi okkar og héleitar hugsjonir. Ekki einungis
heimspeki og hefdir. Astundun sidraenna gilda skyldi vera pydingarmesta némsefnid é ndmskrdnni ¢
6llum skdlastigum. Barnid skyldi vakid til alheimslegrar vitundar. Kurteisisvenjur og fdgud

framkoma eru ekki nég. Raunveruleg menntun leidir til djuprar tilfinningar elsku og samkenndar
med éllu sképunarverkinu.

In our education system, emphasis should be given to moral education and the inculcation of
idealism—not only philosophy and traditions. The practice of morality should be the most important
subject in the syllabus at all levels. The sense of universalism should also be awakened in the child.
Etiquette and refined behaviour are not enough. Real education leads to a pervasive sense of love and
compassion for all creation.

SAVIDYA YA VIMUKTAYE-Menntun er pad sem frelsar Education is that which liberates

P.R. Sarkar




Leidarljés Seelukots

[ Seelukoti 68last bérn sidmenntun, vidsyni og
pekkingu sem mun leida til djuprar tilfinningar elsku
og samkenndar med 6llu sképunarverkinu og nytast

peim i breyttum heimi fjélmenningar og

fiolbreytileika.




The guiding light of Szelukot

In Szelukot, children acquire culture, broad-mindedness and
knowledge that will lead to a deep feeling of love and empathy
with all creation and will be useful to them in a changed world,

multiculturalism and diversity.




Inngangur

G6dur Gud er i smdatridinu, skrifadi Gustave Flaubert. Fullkomleikinn, hefdi hann getad sagt.
Umadnnun og menntun barna i leikskdla gerist i peirri fjéld smaatrida sem mynda lif peirra hvern
leikskdladag. Alger forsenda pess ad born njoti peirrar uménnunar og menntunar i leikskélum sem
peim er atlad i Adalnamskra, leiksélanamskram, pdlitiskri stefnumdrkun, eda bara i veentingum
foreldra peirra, er ad kennararnir hafi dhuga og getu til ad raungera i smaestu atridum og daglangt
med sjalfum bornum slik markmid. Til pess ad bérnin fai notid peirrar géddu undirstddu i
hugmyndafraedi og menntunarfraedilegri syn leikskélans, pa purfa kennarar hans ad geta utfaert i
smaatridum hvert pad préogramm, hverja pa athofn sem skila 8@ pessum gdéda grunni til barnanna
sjalfra hvert augnablik.

Pad kann ad vera erfitt ad utskyra edli pessa mals fyrir utanadkomandi og pad skyrist ekki fyllilega
med éhlutbundnum hugtokum eda kenningum. bad skyrist med ndinni athugun 4 peim veruleika
sem leikskdlinn er. bannig hef ég getad greint, ad namsleg virkni barnanna a deildum leikskélans
megi vissulega pakka gédum ndmslegum préogrommum sem kennararnir innleiéa, en um leid, ad
virkni pessara programma er ad finna i samskiptum og tengslum kennaranna vid bdrnin. Bérnin
kunna ad hafa edlislaegan dhuga 4 vidfangsefnunum sem standa peim til boda, og hafa pad, en mestu
vardar ad peim eru bodin pau og peim er hjalpad og leidbeint um pau med dbrigdulli 4stud og hlyju
kennaranna. Pad er pessi virka, dstudlega naervera kennaranna vid bérnin sem gerir peim faert ad
mynda lifandi, skapandi flaedi leikgledi og dhuga barnanna.
betta er ef til vill augljoés en p6 vanraektur sannleikur um leikskélastarf. En pad er hér sem ég tel ad
leikskélinn purfi ad halda voku sinni og pad er hér sem hann verdur ad einbeita sér i pvi umbdtastarfi
sem vid aformum ad vinna a nybyrjudu leikskéladri 2023-2024. Einkunnarord pess eru einmitt pessi:
Virk, dstudleg naervera kennaranna vid bérnin.
Ekki ad huin komi i stadinn fyrir skyr, proskandi og menntandi préogromm heldur til pess ad einmitt
bau prégromm ndi tilgangi sinum. Tékum einfalt, raunverulegt deemi: Eg hef um skeid vanid komur
minar i Salinn, sem er midstod deildar elstu barnanna, ad lokinni patttoku minni i méttoku yngstu
barnanna vid opnun leikskdlans @ morgnanna. Pau koma pangad eitt af 6dru eftir morgunverd og
peim er nokkud frjalst hvad pau taka sér fyrir hendur fram ad Keerleikshringnum, sem er fyrstur a
formlegri dagskra barnanna eftir morgunverd. Audvitad er misjafnt hvernig bornin nyta sér pennan
tima, rymi, leikfong og efnivid dsamt félagsskap hvers annars og naerveru minni og kennaranna sem
koma nu til leiks hver af 68rum. Eg nyti adstaedur til ad leggja jarnbrautakerfi, byggja ar trékubbum,
gera ,tofragard” Ur mislitum og éreglulegum kubbum fyrir tuskudyrin og yfirleitt ad vera einbeittur
vid, ad pvi er virdist, min eigin vidfangsefni. Ahrifin eru pau, sem vaenta métti, ad bérnin dragast ad
pessum framkveemdum, vilja vera med og lika hefja peirra eigin framkvaemdir. Pau hjalpa til vid
byggingardform min og ég vid peirra. bau aform hofda til fijdlbreyttrar getu barnanna og hefileika en
sérstaklega til getu peirra til ad framkvaema eftir aformi og um leid ad setja framkvaemdina i
2vintyralegt samhengi. bannig ad framkveemdunum fylgir aetid taeknileg umraeda, ad hverju er
taeknilega stefnt, en um leid hvada aevintyri er parna ad gerast, idulega med pekktum persénum og
atburdaras ur daglegu lifi okkar eda ar sigildum aevintyrum.
parna héfum vid med sannarlega virkri og dstudlegri naerveru nad ad breyta dalitid éreidukenndum
adstaedum i skilvirka, gefandi ndms- og kennslustund.
Petta deemi synir vonandi hvers vegna er skynsamlegt ad Utfeera pd datlun um virka, dstudlega
naervera kennaranna vid bérnin med aherslu a tjdningu i ordum jafnt og ath6fnum
Gunnlaugur Sigurdsson



Introduction

Good God is in the details, wrote Gustave Flaubert. Perfection, he could have said. The care and
education of children in kindergarten takes place in the number of details that make up their lives every
day in the kindergarten. The absolute prerequisite for children to enjoy the care and education that is
intended for them in kindergartens, according to the Main Curriculum, kindergarten curriculums, political
orientation, or just in the expectations of their parents, is that the teachers have the interest and ability
to implement such goals in the smallest details and throughout the day with the children themselves. In
order for the children to benefit from the good foundation in the kindergarten's philosophy and
educational vision, its teachers need to be able to implement in detail every program, every activity that

delivers this good foundation to the children themselves every moment.
The nature of this issue may be difficult to explain to outsiders, and it is not fully explained by abstract
concepts or theories. It is explained by a close examination of the reality of the kindergarten. In this way,
the academic activity of the children in the kindergarten's departments can certainly be attributed to
good educational programs implemented by the teachers, but at the same time, that the effectiveness of
these programs can be found in the teachers' communication and relationship with the children. The
children may have an instinctive interest in the subjects available to them, and they do, but the most
important thing is that they are offered to them and they are helped and guided about them with the
unfailing affection and warmth of the teachers. It is this active, loving presence of the teachers with the
children that enables them to create a lively, creative flow of playfulness and interest in the children.
This is perhaps an obvious yet neglected truth about preschool work. But this is where | believe the
kindergarten needs to stay awake and this is where it must focus in the reform work we plan to do in the
newly started kindergarten year 2023-2024. Its motto is precisely this:

Active, affectionate presence of the teachers with the children.
Not that it replaces clear, meaningful and educational programs, but that those programs deliver their
purpose. Let's take a simple, real example: | have for some time made a habit of coming to the Hall, which
is the center of the department of the oldest children, after my participation in welcoming the youngest
children at the opening of the kindergarten in the morning. The former come there one by one after
breakfast and they are quite free to do what they want until the Circle of Love, which is the first sunject
on the children's formal program after breakfast. Of course, it is different how the children use this time,
space, toys and materials, together with each other's company and the presence of me and the teachers
who now are coming one after the other. | take advantage of the situation to lay a railway system, build
with wooden blocks, make a 'magic garden' of different coloured and irregular blocks for the rag dolls,
and generally to concentrate on what seems to be my own subjects. The effect is, as could be expected,
that the children are drawn to these projects, want to be involved and also start their own. They help with
my building plans and | with theirs. Those plans appeal to the children's diverse abilities and talents, but
especially to their ability to carry out according to a plan and at the same time to put the implementation
into an adventurous context. So the projects are always accompanied by a technical discussion, what is
the technical aim as well as solutions, but at the same time what adventure is happening there, usually
with well-known characters and scenarios from our everyday life or from classic fairy tales.
There, with a truly active and loving presence, we have managed to turn a somewhat chaotic situation
into an efficient, productive learning and teaching session.
This example hopefully shows why it makes sense to implement the plan of active, affectionate presence
of the teachers with the children with an emphasis on expression in words as well as actions.
Gunnlaugur Sigurdsson



Heildraen starfsazsetlun Leikskolans Sselukots um virka,

astudlega naerveru kennaranna vid bornin.

Huan birtist i

- virkum, asudlegum ahuga a personu hvers barns;

- virkri, astudlegri patttoku i gledi barnanna og samhygd i sorgum beirra;

- virku, astudlegu, vitraenu, sidraenu og hugmyndariku samtali vid bornin;

- virkum, astudlegum studningi vid leik barnanna;

- virkri, asudlegri fyrirmynd og leidség i umgengni vid hlutveruleikann;

- virkri, astudlegri fyrirmynd og leidségn i skdpun og framkveemd;

- virkri, asudlegri forustu og leidségn i dansi, séng og hépleikjum;

- virkri, astudlegri leidsogn i fornami barnanna aé namssvidum grunnskadlans;

- virkri, astudlegri leidsdgn og fyrirmynd i Kaerleikshringnum.

Leikskdlinn Saelukot aformar ad stydja sérstaklega vid pessi faglegu grundvallaratridi

med premur ahersluatridum i starfi sinu.

1. Med menntun og starfspjalfun kennara leikskélans.

2. Maed athygli 4 persénu, persdnuleika, lidan og gengi hvers barns i leikskdlanum i
persénulegum, astudlegum samskiptum og tengslum barna og kennara peirra.

3.  Med pvi ad nota tiltaekar bjargir leikskdlans - starfskrafta, skipulag, innri og ytri rymi og
leik- og ndmsgogn - til ad hamarka virka, astudlega naerveru kennaranna i lifi barnanna
a leikskélanum.



The Szelukot Kindergarten's work plan for the active,
affectionate presence of the teachers with the children.

It manifests itself in
- active, affectionate interest in the personality of each child;
- active, affectionate participation in the children's joys and sympathy in their sorrows;
- active, affectionate, intellectual, moral and imaginative conversation with the children;
- active, affectionate support for the children's play;
- active, affectionate role model and guidance in dealing with reality;
- active, affectionate role model and guidance in creation and execution;
- active, affectionate leadership and guidance in dancing, singing and group games;

- active, affectionate guidance in the children's pre-learning to the elementary school's subject
areas;

active, affectionate guidance and role model in the Love Circle.

The Szelukot Kindergarten plans to especially support these professional fundamentals with three
focus points in its work.

1. With the education and professional training of the kindergarten teachers.

2. With a focus on the character, personality, well-being and progress of each child in the
kindergarten in personal, loving communication and relationships between children and
their teachers.

3. By using the available resources of the kindergarten - manpower, organization, internal
and external spaces and play and learning materials - to maximize the active, loving
presence of the teachers in the lives of the children at the kindergarten.



A pessum faglega, eigindlega grunni getur leikskélinn med raunhaefum haetti ndd peim markmidum
sem hann hefur sett sér um umoénnun og menntun barnanna og fram koma i namskra hans og
namsaaetlunum einstakra deilda. Vid skulum pvi skoda hvad pessi faglegu, eigindlegu
grundvallaratrid fela nanar i sér.

1. Menntun og starfspjalfun kennara

Nyradnir kennarar leikskdlans fa sérstaka leidsogn og pjalfun i byrjun starfs og vidvarandi leidsogn
eftir pad. HUn er 8 hendi deildarstjéra og er hagad med tilliti til haefileika viokoandi og getu i starfi.

Leikskélinn Saelukot gefur 6llum kennurum leikskdlans undirbuiningstima. pad fer eftir adstaedum og
ahuga kennaranna hvernig peir nyta pessa tima. Meginreglan er su, ad pessir timar séu notadir til
undirbunings fyrir komandi kennslu og uménnun barnanna. Af pvi leidir ad a peim tima séu
kennararnir ekki ad sinna bornunum beint né ad klara verk sem pvi fylgja heldur geti alfarid helgad
timann komandi vidfangsefnum.

Til vidbdtar pessu aformar leikskélinn ad verja tima og naudsynlegum bjorgum i tiltekna markvissa
menntun og starfspjalfun kennaranna a svidi samskipta vid bornin sérstaklega. Pad er vegna pess ad
bornin eiga a leikskdlanum allt sitt undir samskiptum vid kennarana og kennararnir eiga allan
arangur i lidan barnanna, proska og menntun undir getu sinni til ndinna, astudlegra, gefandi
samskipta vid pau.

[ 6llum samskiptum kennara og barna koma t6lud ord vid sdgu. Tal kennaranna vid bérnin gegnir ekki
adeins pydingarmiklu hlutverki i malproska barnanna heldur jafnframt i allri tjdningu kennaranna vid
pau og tjaningu barnanna vid kennaranna. Til pess ad kennari geti fyllilega notid sin i samskiptum vid
bornin er honum styrkur, ef ekki naudsyn, ad geta tjad sig sem best i ordum.

Aformid lytur pvi annars vegar ad aukinni haefni kennara med takamarkada almenna kunndttu i
islensku talmali til ad tala islensku vid bornin.

Hins vegar ad aukinni haefni peirra og islenskumaelandi kennara somuleidis til ad tala vid bornin
almennt. pad er nefnilega ekki sjalfgefinn haefileiki ad geta talad vid born til studnings pvi markmidi
ad peim lidi vel i ndvist manns, skynji ad pau séu elskud og virt og taki einleeglega astudlegu atlzeti og
leidsogn.

petta malfarslega menntunaraform kennaranna er lidur i peirri aherslu sem leikskélinn leggur a virka,
dstudlega neerveru kennaranna vid bérnin.

Med pvi verdur stefnt ad arangri 4 4 meginsvidum i samskiptum kennaranna vié bornin.

a) Tal med daglegum athéfnum a bord vid komu og brottfér barnanna, bleyjuskipti, fataskipti,
maltidir og svefn.

b) Tal med sérstokum namsmidudum, hluttengdum athéfnum, svo sem leik barna i sandkassa og
00rum leiktaekjum i ativist, leik med leikfong innivid og Gnnur ndmsgogn a bord vid leir, liti og
skriffeeri.

c) Tal til studnings formlegum leikjum barnanna og frjalsum leik peirra.

d) Sungnir textar og lesnir.



On this professional, qualitative basis, the kindergarten can realistically begin to set more
specific goals in their activities, but not earlier. So let's take a look at what these
professional, qualitative focal points entail.

1. Education and professional training of teachers

Newly hired kindergarten teachers receive special guidance and training at the beginning of
their work and ongoing guidance after that. It is in the hands of the head of the department
and is handled with regard to the talent of the student and the ability to work.

Seelukot Kindergarten gives all teachers in the kindergarten preparation time. It depends on
the situation and the interest of the teachers how they use these hours. The principle is that
these hours are used to prepare for the upcoming teaching and care of the children. As a
result, during that time the teachers are not taking care of the children directly or
completing tasks that come with it, but can devote their time entirely to the upcoming
subjects.

In addition to this, the kindergarten plans to devote time and the necessary resources to
specific targeted education and professional training of the teachers in the field of communi-
cation with the children. That's because the children at the kindergarten owe everything to
their communication with the teachers, and the teachers owe all their success in the
children's well-being, development and education to their ability to have close, affectionate,
productive relations with them.

In all interactions between teachers and children, spoken words are involved. The teachers'
talk with the children plays a significant role not only in the children's language devel-
lopment, but also in all the teachers' expressions with them and the children's expressions
with the teachers. In order for a teacher to be able to fully enjoy his interactions with the
children, it is important for him, if not a necessity, to be able to express himself as best as
possible in words.

The plan therefore relates, on the one hand, to increasing the ability of teachers with limited
general skills in spoken Icelandic to speak Icelandic with the children.

On the other hand, to increase their ability and the Icelandic-speaking teachers’ abiity as
well to talk to the children in general. It is not a given ability to be able to talk to children in
support of the goal that they feel comfortable in the presence of the teacher, feel that they
are loved and respected and accept loving care and guidance. This linguistic educational plan
of the teachers is part of the emphasis that the kindergarten places on the active, loving
presence of the teachers with the children It is ment to give success in 4 main areas in the
teachers' interactions with the children.

a) Speaking with daily activities such as the arrival and departure of the children,
changing diapers, changing clothes, meals and sleeping.

b) Speaking with special learning-oriented, object-related activities, such as childr-
en's play in the sandbox and other outdoor play equipment, playing with toys
inside and other study materials such as clay, colors and writing instruments.

c) Speech to support the children's formal games and their free play.
d) Reading texts andi singing (poetic) texts.



2. Athygli 4 persdnu hvers barns

Ordlaeg samskipti vid bornin eru ekki adeins mikilveeg vegna malproska barnanna og til studnings
umonnun peirra og menntun heldur rada pau miklu um pa athygli sem kennarinn veitir barninu og
par af leidandi um tengsl hans vid barnid.

[ fljotu bragdi séd maetti aetla, ad athygli kennarans komi ekki med téludum ordum hans vid barnid
heldur skynjun hans og hugsun, og pad er ut af fyrir sig rétt svo langt sem pad naer. En ef hugsun
gefur skynjuninni merkingu pa gefa ord hugsuninni pad ekki sidur, um leid og pau vekja sjalf til nyrrar
hugsunar, eins og dagleg reynsla okkar reyndar segir okkur. Og eins og vid t6lum vid bornin, pannig
verda pau sem personur i hugarheimi okkar. Og eins og vid viljum ad su perséna verdi i hugarheimi
okkar, pannig skyldum vid tala vié pau og pannig skyldum vid lika tala um pau.

Pannig ad med pvi ad tala vid bérnin opna kennararnir leid sina ad hjarta peirra og leid barnanna ad
hjarta sinu.

[ veru sinni & leikskéla purfa bérnin ad seeta ymsum almennum reglum og umgengishattum vid
hlutveruleikann, hvert vid annad, kennarana og annad starfsfélk. Pad pydir hins vegar alls ekki ad
persdna hvers og eins likt og maist Ut. bvert 8 moti. Reglur og umgengishaettir eru til pess ad gera
allar endurteknar athafnir audveldari i framkvaemd, fljétlegri og snurdulausari pannig ad timi, athygli
og atorka nytist til menntunar barnanna.

Menntun fer atid fram i vidfangsefnum sem bérnin eru ad lzera og pjalfast i ad na tokum &. |
leikskdla (og vonandi sem lengst eftir pad) byggir menntun barnanna a edlisleegum vilja peirra til ad
gera pad sem pau ekki kunna eda geta fyllilega eda jafnvel alls ekki fyrir. Hlutverk kennaranna er pvi
ad koma bornunum zetid sem allra fyrst & pennan namslega stad i daglegu lifi peirra og pad er & peim
stad sem persodna barnsins skal fa ad njéta sin.

Med 6drum ordum: Skilvirkt almennt skipulag og lifandi, gagnvirk, persdnuleg samskipti til
menntunar barnanna.

Peirri ordlaegu athygli @ perséonu barnanna sem hér er lyst ma beina sérstaklega ad tilteknu
grundvallaratridi i nyhimaniskri menntunarfraedi. Leikskolinn hefur 8 undanférnum misserum safnad
reynslu af sérstoku ndms- og pjalfunarpréogrammi sem byggir 4 peirri menntunarfraedilegu
grundvallarafstédu i ny-himanisma ad styrkja beri bornin i pvi edlislaega vidbragdi peirra vid
veroldinni ad 1ata sér annt um hana i stéru og smau. betta er vissulega géd sidreen afstada en beint
menntunarfraedilegt gildi hennar felst sémuleidis i pvi, ad pvi veenna sem nemanda pykir um
namsefni sitt pvi betur gengur honum ad laera og pvi hradar vex almenn namsgeta hans um leid.
Leikskdlinn Szaelukot mun fylgja pessu namsprégrammi eftir medal kennara 4 deild elstu barna
leikskdlans.

3.Tiltaekar bjargir leikskolans til ad hamarka virka, dstudlega naerveru
kennaranna vid bérnin

Forsenda pess ad sjalf hugmyndin um leikskéla sem menntandi stad fyrir smaborn sé raunhaef er ad
riki jafnvaegi & milli innbyrdis samskipta barnanna og samskipta peirra og kennarana. Audvitad er
ekki til nein formala ad sliku jafnvaegi, en merki pess ad pad hafi nadst eru ad bornin séu skilvirk i allri
naudsynlegri endurtekningu og ndmslega virk i 66rum vidfangsefnum. bPad geta pau vissulega verid i
innbyrdis samskiptum sinum, en pau samskipti parfnast um leid studnings kennaranna um leid og
bornin parfnast persénulegra, ndmslegra samskipta vid kennarana.

betta kallar a skipulag sem tekur til notkunar tiltaeks rymis leikskdlans, hopaskiptingar barnanna og
innleidingar vidfangsefna.

Leikskolinn mun leggja sérstaka aherslu a fernt i pessu samhengi.
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2. Focus on each child's person

Verbal communication with the children is not only important for the children's language
development and to support their care and education, but it determines a lot about the attention the
teacher gives to the child and consequently about his relationship with the child. At a glance, one
might think that the teacher's attention comes not through his spoken words to the child, but
through his perception and thinking, and that in itself is right as far as it goes. But if thought gives
meaning to perception, then words give meaning to thought no less, as they themselves give rise to
new thoughts, as our daily experience actually tells us. And as we talk to the children, so they
become as characters in our mind. And as we want that character to be in our mind, so we should
talk to them.

So by talking to the children, the teachers open their way to their heart and vise versa.

During their stay at a preschool, the children have to be subject to various general rules and ways of
interacting with reality, each other, the teachers and other staff. However, that does not mean that
everyone's character is the same as it seems. On the contrary. Rules and manners are there to make
all repetitive activities easier to perform, faster and smoother so that time, attention and energy are
left for the children's education. Education always takes place in subjects that the children are
learning and training to master. In kindergarten (and hopefully for as long as possible after that), it is
based on the children's instinctive will to do what they don't know or can fully or even not at all. The
role of the teachers is therefore always to bring the children to this academic point in their daily life
as soon as possible, and that is where the child's character should be able to enjoy himself.

3. The available resources of the kindergarten to maximize the active, loving
presence of the teachers

The premise that the very idea of a kindergarten as an educational place for small children is to be
realistic, is that there is a balance between the children's interactions with each others and their
interactions with the teachers. Of course, there is no formula for such a balance, but the signs that it
has been achieved are that the children are efficient in all necessary rutine and academically active in
other subjects. They can certainly get education by communicating with each other, but that
communication needs the support of the teachers at the same time as the children need personal,
academic communication with the teachers. The kindergarten will place special emphasis on four
matters in this context.
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1. Innrétting mismunandi ryma leikskélans i samraemi vié notkun peirra og ad gefa peim sin
persdnulegu, adgreinandi einkenni.

2. Skipan barnanna i hépa og pvi smaerri sem vidfangsefnin krefjast eda gefa kost & meiri leidsogn
kennaranna, ad teknu tilliti til rymis og mannafla og aldurs barnanna.

3. Merkingargefandi umgengni vid leik- og namsgogn og annan hlutveruleika leikskélans.

4. Sameiginlegar, dynamiskar athafnir staerri hdpa barna i séng, dansi, leikjum, jéga og hugleidslu.

5. Sérkennsla

Af pvi leidarljési sem fylgt er i starfi Leikskélans Saelukots, ad kennararnir stundi virka dstudleg
naerveru med bérnunum, og pvi sem pad felur i sér, leidir ad kennarar séu vakandi um proska og
namslegt og félagslegt gengi hvers barns. Deildarstjérar afla og halda saman tilsvarandi upplysingum
um bornin. A fundi deildarstjéra med 6drum stjérnendum leikskélans eru allar visbendingar um
fravik barna tekin til umraedu. Ef tilefni pykir til er malefni barns eda barna lagt fyrir sérkennslustjéra
sem leggur til videigandi vidbrogd. Pau eru yfirleitt pau ad fylgst sé sérstaklega med barninu og
nidurstada peirrar athugunar tekin til umraedu a naesta fundi.  framhaldinu getur verid lagt fyrir
kennara ad taka sérstakt tillit til barnsins og samsvarandi samskipti og radstafanir sem midar ad pvi
ad styrkja barnid 4 peim svidum sem hallar a fyrir pvi. Pad getur verid ad barnid eigi i 6edlilega
miklum og vidvarandi erfidleikum med ad skilja vid foreldri sitt eda foreldra @ morgnana, ad una sér
ekki skemmri eda longum stundum yfir daginn, ad syna dedlilegan skort 4 likamlegri faerni i leik eda
00rum athofnum, ad na ekki edlilegum tengslum vid dnnur born i leik eda hvadeina sem endanlega
ad mati sérkennslustjora kallar a frekari vidbrogd i kennslu og uménnun, 3 greiningu fagadila ef
astaedi pykir til, ad hofdu samradi vid foreldra, og adgerdir sem lagdar eru fyrir ad henni fenginni.

Sérkennsla naer i rauninni til allra barna, ad pvi leyti sem kennarar kappkosta ad kynnast peim og
raekta samskipti sin og tengsl vid pau. Ad pvi s6gdu geta ordi tilvik sem kalla 8 mjég markviss
vidbrogd vegna alvarlegra fravika hja bérnum og pa er brugdist vié peim sem hér hefur verid lyst.

6. Tvityngd born.

i Leikskélanum Saelukoti tala kennarar allt ad 15 mismunandi médurmal, ef med eru taldir peir sem
eru tvityngdir. Bornin bua vid samanlagt eitthvad feerri médurmal i foreldrahlisum, en sum bua pé
vid tvityngdar adstaedur 4 68rum tungumalum en islensku eda 4 islensku og 68ru tungumali.
Leikskolinn byr pannig rikulega yfir getu i mannafla til ad raekta samskipti vid born 8 médurmali
peirra. Leikskélinn Seelukot telur hins vegar ad hagsmunum barnanna sé best borgid i brad og lengd
med pvi ad islenska sé samskiptamal peirra i milli i leikskélanum og vid kennarana sémuleidis.
islenska er pvi tungumalid sem rikir i leikskélanum i 8llum samskiptum og i 8llu ndmsefni barnanna.
par fyrir kunna ad vera uppi adstaedur par sem brugdid er Gt af pessari reglu timabundid. Pad &
sérstaklega vid um born i adlégun sem ekki skilja islensku. Reynslan synir hins vegar, ad med ytrustu
naerfaerni, astudlegri framkomu og raektun persdnulegra tengsla pa 6dlast born sem ekki bia vid
islensku i heimahusum edlilega 6ryggiskennd i leikskélanum. Kennarar skulu einmitt vera vakandi um
pad.
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1. Furnishing the different spaces of the nursery in accordance with their use and
giving them their own personal, distinctive characteristics.

2. The arrangement of the children in groups and the smaller the subjects require or
give the opportunity for more guidance from the teachers, taking into account
space and manpower and the age of the children.

3. Meaningful handling of/ interaction with play and study materials and other
objects of the kindergarten.

4. Collective, dynamic activities of larger groups of children in singing, dancing,
games, yoga and meditation.

4. Special education

From the guiding light that is followed in the work of Leikskdlinn Szelukot, that the teachers practice
an active loving presence with the children, and what that entails, it follows that the teachers are
vigilant about the development and academic and social progress of each child. Heads of
departments gather and keep relevant information about the children.

During regular meeting of the heads of the departments with the heads of the kindergarten, all
indications of children's deviations are taken up for discussion. If necessary, the issue of the child or
children is submitted to the head of special education, who proposes an appropriate response. It is
usually that the child becomes object of special observation and the result of it is taken up for
discussion at the next meeting. In the sequel Subsequently, it may be suggested to the teacher to
give special consideration to the child and have appropriate communication and apply measures
aimed at strengthening the child in areas where he lacks strength. It may be that the child has
abnormally high and persistent difficulties in separating from his parent or parents in the morning,
that he does not enjoy short or long periods during the day, that he shows an abnormal lack of
physical skills in play or other activities, that he cannot create normal relations with other children in
play or anything that, in the final opinion of the head of special education, calls for further response
in teaching and care, an analysis by a professional, if there seems to be raison to, after consultation
with the parents, and actions proposed on basis of that analysis.

Special education applies in fact to all children, insofar as teachers strive to get to know them and
cultivate their relations and relationships with them. That said, there may be cases that require a
very targeted response to serious abnormalities in children, and they are to be dealt with as
described here.

5. Bilingual children.

At Szelukot Kindergarten, teachers speak up to 15 different mother tongues, including those who are
bilingual. The children live with somewhat fewer mother tongues with their homes, but some live in
bilingual situations by languages other than Icelandic or by Icelandic and some other language. The
kindergarten thus has plenty of human resources to cultivate communication with children in their
mother tongue. However, the Saelukot Kindergarten believes that the interests of the children are
best served in the immediate and long term by having Icelandic be the language of communication
between them in the kindergarten and with the teachers as well. Icelandic is therefore the language
that prevails in the kindergarten in all communication and in all the children's study material. There
may be situations where this rule is temporarily violated. This is especially true for children
undergoing integration who do not understand Icelandic. Experience shows, however, that with the
utmost closeness, affectionate behaviour and the cultivation of personal relationships, children who
do not speak Icelandic at home acquire nevertheless a natural sense of security in the kindergarten.
Teachers should be aware of that.
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7. Starfsaaetlunin mea tilliti til deilda leikskolans.

bessi starfsdaetlun Leikskdlans Saelukots tekur ad sjalfsdgou a sig breytilega mynd eftir aldri, proska,
persdnuleika og adstaeedum barnanna. bvi er rétt ad skoda hvernig hin horfir sérstaklega vié hverri
deild i leikskdlanum.

. Ungbarnadeild, Stjornupoka, og yngri barna deild, Alheimur.
A pessum deildum geta komid fyrir bérn allt nidur i eins ars aldur. Med peirri rikjandi forgangsrédun
um leikskélaplass sem Reykjavikurborg fylgir og peim almenna skorti sem er a leikskélaplassum i
borginni, pa innritast born sjaldnast i leikskélann fyrr en eftir riflega eins ars aldur. A Stjérnupoku og i
Alheimi eru pvi born fra peim aldri, og fram a priggja ara aldurinn, pau yngri ad jafnadi i Stjornupoku,
bau eldri i Alheimi. A pessum deildum setja likamleg samskipti kennara og barna mark sitt 4 allt starf
deildarinnar. bvi mun su virka, dstudlega naervera kennaranna i samskiptum vid bérnin taka
sérstaklega tillit til pess. Pad felur i sér ad kennarar hafi gott almennt astidlegt vidmét og handbragd
i samskiptum vid bornin asamt pvi sérstaklega ad audga og nota islenskan ordaforda sinn i pessum
samskiptum.
Sérstok dhersla er pvi l6gd a tal kennaranna vid bornin i pessum ndnu likamlegu samskiptum i starfs-
og namsdaaetlun kennaranna.
Sérstok dhersla verdur um leid 16gd 4 tal sem ber med sér tillit til alits, vilja, hugmynda og aforma
barnsins i pvi samhengi lifs sem pau lifa & leikskdla. Oll bod og allt inngrip af halfu kennaranna verdi &
formi uppdstungu, tillégu, tilbods um val milli kosta pegar pad a vid og =tid svo, ad pad sem barnid
med einum eda 66rum haetti gerir, geri pad af einleegum ahuga. begar barn fer i reynd ad vilja
kennara, pd breyti pad eftir eigin vilja og vali. begar ekki er i raun vo6l a vali um athéfn barns, til
deemis um patttoku i maltid eda svefntima, pa sé sérstok dhersla |6gd a ad barnid seettist 4 pa
athofn. Af pvi leidir ad barnid ekki adeins sezettis vid viokomandi athéfn heldur hafi traust 4
kennaranum, finni ad hann elskar pad og barninu pyki samsvarandi vaent um hann.
Leikskélinn litur svo &, ad born 4 leikskdlaaldri skuli lifa i astriku fleedi og pvi sé i 6llum tjaskiptum vid
pau grundvallargildum mannlegs samfélags midlad med astud. bannig séu allar dkvardanir sem
teknar eru gagnvart peim og reglur sem peim eru settar zetid réttleettar med gildum sem eiga raetur {
ast og virdingu fyrir barninu.
pad er hluti af fagmennsku kennarans ad virda vilja barnsins hverju sinni en gaeta um leid velferdar
pess i nutid og til framtidar. Kennarar skuli ekki nota tilvisun i annad til ad vanraekja hitt. Pannig ber
kennurum, til deemis, ad sja til pess ad bérnin naerist edlilega og fullnaegjandi i leikskélanum. Naist ad
gera pau sjalfbjarga um ad matast, er pad audvitad mjog gott, en um leid & kennarinn ekki ad nota
sem afsdkun fyrir vannaeringu barns a leikskélanum ad barnid sé ad laera ad matast sjalft eda vilji
fremur leika sér en matast 8 matmalstima. Kennurum ber pvi & deild yngstu barnanna sérstaklega ad
geeta pess ad pau neerist edlilega og fullnaegjandi. Su hjalp sem peir kunna ad purfa ad veita
bornunum til pess skal pé vera peim hvatning og fyrirmynd til sjalfstaedis en ekki til getuleysis.
Annad deemi er um frelsi barns til ad velja. Leikskélinn litur svo & ad sé falskt frelsi ad stilla bornunum
upp frammi fyrir fyrirframakvednum takmaérkudum valkostum. Ef kennarar taka pvi svo ad med sliku
,vali“ hafi peir fullnaegt kréfu um frelsi barnsins pa séu peir ad blekkja sjalfa sig og barnid. Barni eykst
ekki frelsi med vali & takmorkudum kostum heldur med aukinni faerni i hugsun og athéfn. Skyldu
kennarans med tilliti til frelsis barns er pvi ekki fullnaegt med valfrelsi milli takmarkadra kosta heldur
med pvi ad gera val barnsins, hvernig sem ad pvi er stadid, ahugavert, merkingarbaert og
leerdémsrikt. b3 fyrst hefur kennarinn aukid barninu frelsi pegar hann hefur sinnt peirri skyldu sinni
ad gera vidfangsefni pess leerdémsrikt, en ekki bara med pvi ad lata barninu eftir ad velja
viofangsefnid. Slikt val kann ad auka barninu hvot til leierdémsrikra athafna eda reynslu, en pad kann
lika ad studla ad endurtekningu pess sama og einhzafni i ahugasvidum.
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6. The work plan with respect to the departments of the kindergarten.

This work plan of Saelukots Preschool naturally takes a different form depending on the age,
development, personality and circumstances of the children. It is therefore appropriate to look at
how she looks at each department in the kindergarten separately.

1. Infants' department, Stjérnupoka, and younger children's department, Alheimur.

These departments can accommodate children as young as one-year-old. With the prevailing
priorities for preschool places that the City of Reykjavik follows and the general lack of preschool
places in the city, children are rarely enrolled in kindergarten until well after more than one year of
age. In Stjornupoka and in Alheimur there are therefore children from that age, up to the age of
three, the younger ones as a rule in Stjornupoka, the older ones in Alheimur. In these departments,
physical interactions between teachers and children mark all the work of the department. Therefore,
the active, loving presence of the teachers in their interactions with the children will take this into
account. It includes that teachers have a good general, affectionate attitude and tact in communi-
cation with the children, as well as especially enriching and using their Icelandic vocabulary in it.

Special emphasis is therefore placed on the teachers' talk with the children in these close physical
interactions in the teachers' work and study plan.

At the same time, special emphasis will be placed on speech that takes into account the child's
opinion, wishes, ideas and plans in the context of the life they live in kindergarten. All invitations and
all intervention on the part of the teachers will be in the form of a suggestion, a proposal, an offer to
choose between options when it is relevant and always so that what the child does in one way or
another, he does it with sincere interest. When a child actually acts at the will of a teacher, he acts,
subjectively, according to his own will and choice. When there is really no choice about a child's
activity, for example about participation in a meal or bedtime, special emphasis should be placed on
the child's acceptance of that activity. As a result, the child not only accepts the activity in question,
but has confidence in the teacher, feels that he loves him and the child cares for him accordingly.
The kindergarten considers that children of preschool age should live in a loving flow, and therefore
in all communication with them, the basic values of human society are communicated with affection.
In this way, all decisions made towards them and rules set for them are always justified by values
that are rooted in love and respect for the child.

It is part of the teacher's professionalism to respect the child's wishes at all times, while at the same
time taking care of the child's well-being in the present and in the future. Teachers should not use
reference to one to neglect the other. In this way, teachers, for example, must ensure that the
children are fed properly and adequately in the kindergarten. If it is possible to make them self-
sufficient in feeding themselves, that is of course very good, but at the same time the teacher should
not use as an excuse for a child's malnutrition in kindergarten that the child is learning to feed
himself or prefers to play rather than eat during the modular lesson. Teachers in the youngest
children's department must therefore make sure that children are fed properly and adequately. The
help they may have to give the children for this should be an encouragement and a model for
independence and not for impotence.

Another example is a child's freedom to choose. The kindergarten sees it as a false freedom to
present the children in front of predetermined limited options. If teachers think that with such a
‘choice’ they have satisfied the child's demand for freedom, they are deceiving themselves and the
child. A child's freedom does not increase by choosing limited options, but by increasing skills in
thinking and action. The teacher's duty with regard to a child's freedom is therefore not fulfilled by
freedom of choice between limited options, but by making the child's choice, however it is done,
interesting, meaningful and instructive. Only then has the teacher increased the child's freedom
when he has fulfilled his duty to make his subject instructive, and not just by leaving the child to
choose the subject. Such a choice may increase the child's motivation for learning activities or
experiences, but it may also contribute to repetition and monotony of interests.
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b)

Nidurstadan er pess vegna pessi um starfid a deildum yngstu og yngri barna i Leikskélanum Saelukoti:
S6nnum markmidum um menntun barnanna verdur ekki naé med neinu pvi sem i fljétu bragdéi kann
ad virdast geta leyst kennarann af hdlmi i hlutverki sinu sem einmitt kennari, hvort sem pad er
skipulag, efnislegur bunadur, reglur, pélitisk eda 6nnur hugmyndafraedileg stefnumal. Allt kann petta
ad skipta mali um arangur, og gerir pad tvimaelalaust, en leysir kennarann ekki undan pvi hlutverki
sinu ad vera i virkri, dstudlegri nand vid bornin, kynnast peim persénulega, 6rva pau, hvetja og stydja
persdnulega i leik peirra og 6llum athofnum.

. Middeild leikskélans, Himinn.

Af virkri, dstudlegri naerveru kennaranna vid bérnin leidir, ad minni hzaetta er 4 ad peim sé ekki fylgt
eftir i proska og dunninni getu. b6 skulu kennarar hafa i huga tilgang aldurstengdrar deildarskiptingar
i Leikskdlanum Saelukoti. Nokkur atridi skulu sérstaklega hofé i huga.

Leikféng:

A Himni leitast kennarar vid ad beina leik barna inn & braut skdpunar. Hér eru leikfong med
forskradri endastod a bord vid pussluspil vissulega gdéd og gild. Pussluspil geta verid hvetjandi til
skopunar ef pau eru notud i hofi og pess geett ad pau fylgi eftir proska og getu barnanna. Hins vegar
bjoda leikfong @ bord vid Legokubba upp & ad born framkvaemi sinar eigin hugmyndir med peim. Hér
er mjog mikilveegt ad bornin séu studd til sképunar med upporvun, leidsdgn og fyrirmynd, pannig ad
fra pvi ad rada saman kubbum einum eftir annan og sja hvad kynni ad koma Ut ur pvi (t.d. eitthvad
sem freistandi er og dnaegjulegt ad rusta, sem lika kann ad vera gott og gilt), pa sé kennarinn vakandi
yfir og hvetjandi um hugmyndir barnsins ad allri skopun med kubbunum, stydji vié framkvaemd
peirra en gaeti pess pé ad hin sé a forsendum barnsins.

Kennarar stydji vio fridlsan leik barnanna a sama tima og peir fordist eindregid ad nota meintan
slikan leik peirra sem afsokun fyrir ad veita peim ekki pa virku, dstudlegu naerveru sem Leikskdlinn
Seelukot telur ad sé grundvallaratridi i faglegu starfi peirra.

Samraedur vid bérnin:

Hér gildir pad sama, ad kennarar séu i tali sinu vid bornin vakandi um ad fylgja peim vel eftir i proska.
pad pydir ad um leid og geett er ad pvi ad stydja vid vaxandi ordaforda peirra i stokum oréum talid,
pa stydji peir vid getu peirra til ad skilja ordasambdnd og setningar og séu mottaekilegir og stydji vid
alla vidleitni peirra til ad mynda setningar. Hér gildir ad bornin tja sig pvi fremur i ordum sem pau
hafa meira traust til kennarans og samband peirra vié kennarana er keerleiksrikara. Vissulega er i
pessum aldurshdpi haegt ad beita, sem kalla ma, beinni kennslu i maltéku, svo sem med studningi
mynda par sem tiltekinn hlutur eda fyrirbaeri er Utgangspunkturinn og tengd hlutbundin hugtdk
kynnt med studningi mynda lika. Hér er um leid taekifzeri til ad koma ad ordum, ekki adeins yfir hluti
heldur athafnir og atburdi lika dsamt 6hlutbundnum hugtékum, einkum lysingarordum, lika. Pad ma
hins vegar ekki gleymast ad vidfangsefnid er hér ekki einungis ordtaka barnanna og ordafordi par
med heldur hvot peirra og afing i tjaskiptum vid adra. bad er hlutverk kennarans ad vera sérstaklega
sa vidmaelandi sem bornin parfnast til peirrar menntunar sinnar.

Séngur og dans og énnur hdmenning:

Leikskolinn Saelukot gengur ut fra pvi, sem augljost er, ad mannkynid allt lifi ,a grundvelli®, maetti til
bradabyrgda kalla pad, sameiginlegrar menningar sinnar. Menning er i pessu tilliti 61l st sképun,
efnisleg og huglaeg, sem er ad verki i tilvist mannanna. Um leid og leikskdlinn reynir eftir fongum ad
auka boérnunum pa menningarlegu faerni sem er peim naudsynleg til ad svara likamlegum porfum
sinum og auka getu peirra til sjdlfsbjargar i daglegu lifi sinu, pa er honum umhugad um ad pau
kynnist og tileinki sér pad sem kalla maetti hdmenningu mannkyns.
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The conclusion is therefore this about the work in the youngest and youngest children's departments
at the Saelukot Kindergarten: The true goals of the children's education will not be achieved with
anything that may seem at a glance to be able to replace the teacher in his role as a teacher, whether
which is organization, material equipment, rules, political or other ideological policy issues. All this
may make a difference to success, and it undoubtedly does, but it does not absolve the teacher from
his role of being in active, loving intimacy with the children, getting to know them personally,
stimulating them, encouraging and personally supporting them in their play and all activities.

2. The middle department of the kindergarten, Himinn.

From the active, loving presence of the teachers with the children, it follows that there is less risk that
they are not followed up in their development and acquired abilities. However, teachers should keep
in mind the purpose of age-related division of departments in Szelukot Kindergarten. A few things
should be kept in mind.

a) Toys:

At Himinn, teachers strive to direct children's play into the path of creativity. Here, toys with a pre-
registered endpoint such as a puzzle are certainly good and valid. Puzzles can encourage creativity if
they are used in moderation and make sure that they follow the development and abilities of the
children. However, toys such as Legos allow children to implement their own ideas with them. Here it
is very important that the children are supported to create with encouragement, guidance and role
models, so from arranging blocks one by one and seeing what might come out of it (for example
something that is tempting and enjoyable to destroy, which also may be good and valid), then the
teacher is watchful and encouraging of the child's ideas for all creation with the blocks, supports
their implementation, but makes sure that it is based on the child's assumptions.

Teachers support the children's free play while at the same time strongly avoiding using their alleged
play as an excuse for not providing them with the active, affectionate presence that Seelukot
Kindergarten believes is fundamental to their professional work.

b) Conversations with the children:

The same applies here, that teachers are vigilant in their talk with the children to follow them closely
in their development. This means that as care is taken to support their growing vocabulary in terms
of single words, they support their ability to understand phrases and sentences and are receptive
and supportive of all their efforts to form sentences. Here it matters, that the children express
themselves the more in words the more trust they have in the teacher and their relationship with the
teachers is more loving. Certainly, in this age group it is possible to apply what can be called direct
teaching in language acquisition, such as with the support of pictures where a specific object or
phenomenon is the starting point and related object-based concepts are introduced with the support
of pictures as well. Here, at the same time, there is an opportunity to come up with words, not only
for things, but also for actions and events, as well as abstract concepts, especially adjectives, too.
However, it must not be forgotten that the subject here is not only the word acquisition of the
children and their vocabulary, but also their motivation and practice in communicating with others. It
is the role of the teacher to be especially the interlocutor that the children need for that education.

¢) Singing and dancing and other high culture:

The Szelukot Kindergarten is based on the obvious fact that the whole of humanity lives ‘on the
basis’, call it, of humans’ common culture. In this respect, culture is all the creation, material and
mental, that is at work in the existence of humans. While the kindergarten strives to increase the
children's cultural skills that are necessary for them to respond to their physical needs and increase
their ability to self-support in their daily lives, the kindergarten emphasises that they get to know and
adopt what could be called high culture of mankind.
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Huan er, fraedilega séd, pad sem mannkynid hefur skapad sérstaklega i vidleitni sinni til ad brua bilid a
milli pess sem vid af eigin daglegri reynslu og huglaegri getu megnum ad upplifa og pess sem vid po
faum hugbod um eda tilfinningu fyrir ad sé ,aedra“ slikri ,kvunndagslegri“ reynslu okkar. I listskdpun
og andspaenis listum gerist pad ekki sist vid ad fegurdarskyn okkar er vakid umfram pad
ykvunndagslega“, efa ad vitsmunalegum vanahugmyndum okkar um veruleikann er storkad eda vid
pbeim hreyft eda pegar ljosmynd af andliti barns megnar ad veita okkur innsyn inn i (mégulega)
harmsogu pess eda vongledi eda komandi lifshlaup pess a pessari jord. Edli lista er ad hreyfa vid
hugum okkar i krafti merkingar pess sem skapad er en ekki efnislegs afls pess.

[ samraemi vid edli leikskdlastarfs og skyldur okkar vid bérnin pa kappkostum vid ad pau kynnist og
tileinki sér eftir megni tiltekin grunnatridi i hamenningu mannkyns. bar er séngur og dans i algerum
sérflokki. Fra pvi ad beita likamanum til ad na stundlegum markmidum sinum pa er honum i dansi
beitt til ad tja og til ad upplifa pad sem ekki helgast af efnislegri porf eda likamsbundinni [6ngun eda
00ru sem ,kvunndagsleg” tilvist okkar helgast af, heldur til pess ad tja og vekja tilfinningu og hugsun
um eitthvad ,,ae0ra”“. betta ,eedra“ er ekki svo einungis af smekk okkar eda peirri stodu sem vid af
gedpodtta helgum pvi, heldur af pvi ad vera, huglaegt séd, af fingerdari toga en pad sem er ad jafnadi
rikjandi i hug okkar dags daglega. i andlegri heimspeki er petta hugraena edli hdmenningar vel
skilgreint, en taugaliffraedilega ma lika beinlinis maela hlutlaegt pad sem huglaegt er visad til um
hugraen hrif hdmenningarlegra tjaningar. | dansi vid lifsférunaut sinn upplifir félk til deemis stundum
évaenta kennd fyrir pvi sem pad visar til sem ,,innri fegurdar” manneskjunnar. | Fgroyskur dansur
vaknar sterk tilfinning fyrir sameiginlegri tilvist patttakendanna sem sé ,,a&dri“ eigin,
einstaklingsbundinni tilvist. Svo meetti lengi telja.

Sama ma vissulega segja um sdng. | séng beitum vid raddfaerum okkar ,,6veent” til annars en ad
koma tilfallandi vitreenum og eda tilfinningalegum hugmyndum og hugrenningum & framfaeri vid
adra og um leid til ad setja pau i hlutlaegt form merkingar orda. | séng beitum vid rédd okkar til pess,
naestum ad segja, ad komast Ut ur dags daglegri hugsun en inn & svid kennda og tilfinninga sem i
grunninn helgast af peirri kennd fyrir og pra sem vid hofum til fegurdar. Ekki svo ad allur séngur sé
einber vidleitni til ad skapa fegurd, en an fegurdarskyns okkar aetti songur po litid erindi vid okkur
mennina.

Pad er pvi frumskylda okkar vid menntun barna til hdmenningar ad leida pau og stydja i song og
dansi. Onnur svid hdmenningar eru vissulega ekki undanskilin, & bord vid ad lita og teikna, en
Leikskolinn Saelukot mun raekja hamenningarlegar skyldur sinar vid bérnin med pvi fyrst og fremst ad
hvetja, stydja og leida pau i peim grundvallaratridum hamenningar sem peim er kleift ad tileinka sér
sjalf i verki.

d)Leesi:

Leikskolinn hafnar pvi alfarid ad hugtakid /zesi sé Utpynnt og pvi drepid a dreif med pvi ad teygja
notkun ordsins yfir alls dskylda hluti. Ef ekki veeri til ritmal og ekki vaeri til hafileiki barna og hvadeina
adferdir til ad pau 6dlist getu til ad lesa ritmal, pa vaeri hugtakid /aesi ekki til. Nakveem merking pessa
hugtaks litur pvi ad getunni til ad vera laes & ritmal. Oll dnnur notkun pess felur pess vegna i sér
samlikingu eda myndhverfingu og bydur pannig peirri haettu heim ad lita fram hja eda gera
énakvaema grein fyrir hvad pd er vid att. A Himni er ekki stefnt ad pvi ad bornin verdi laes 4 ritmal &
dvalartima peirra a deildinni, en kennarar vinna ymsa forvinnu ad lestrarkunnattu peirra. St vinna
midar ad pvi ad auka peim adhuga & ritmali, medal annars med pvi ad fa pau til ad pekkja bdkstafi
med néfnum og, eftir atvikum, hvad bokstafirnir ,reyna ad segja“ til deemis i n6fnum peirra sjalfra.
Leikskolinn reynir pannig ad auka bornunum pekkingu a ritmali og faerni i notkun pess i framtié. Med
pvi studlar leikskélinn ad /aesi barnanna.
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It is, theoretically speaking, what humanity has created specifically in its efforts to bridge the gap
between what we can experience from our own daily live and mental capacity and what we
intuitively qualify as being ‘higher’ than such everyday experience of ours. In creating art and
confronting art, it happens not least when our sense of beauty is awakened beyond the everyday
experience, or when our intellectual habitual ideas about reality are challenged or changed, or when
a photograph of a child's face is able to give us an insight into (possibly) its tragedy or its joy or its
future course of life on this earth. The nature of art is to move our minds by virtue of the meaning or
mental impact of what is created and not by its material force.

According to the nature of kindergarten work and our obligations to the children, we strive for them
to get to know and learn as much as possible certain basics of the high culture of humanity. There is
singing and dancing in a class of its own. From using the body to achieve one's temporal goals, in
dance it is used to express and to experience what is not sanctified by material need or body-based
desire or other things that belongs to our ‘everyday’ existence, but to express and evoke the feeling
and thought of something ‘higher’. This ‘higher’ is not so much a matter of our taste or the status we
arbitrarily assign to it, but of being, subjectively speaking, of a more subtle nature than what
normally dominates our minds on a daily basis. In spiritual philosophy, this mental nature of high
culture is well defined, but neuro-biologically, the mental impact of high cultural expressions can
also, objectively, be directly measured. In dancing with their partner, for example, people sometimes
experience a surprising recognition of what they refer to as the person's ‘inner beauty’. In traditional
Faroese dance, a strong feeling arises for the collective existence of the participants, which is "higher’
than their own, individual existence. So on and so forth.

The same can certainly be said about singing. In singing, we use our vocal organs ‘unexpectedly’ for
other purposes than to convey incidental intellectual and/or emotional ideas and thoughts to others,
and at the same time putting them into the objective form of the meaning of words. In singing, we
use our voice to, almost to say, get out of the day-to-day thinking and into the realm of knowledge
and feelings that, fundamentally, are sanctified by the intuitional knowledge and desire we have for
beauty. Not that all singing is an effort to create beauty, but without our sense of beauty, singing
would have little use for us humans.

It is therefore our primary duty in educating children in high culture to lead and support them in song
and dance. Other areas of high culture are certainly not excluded, such as colouring and drawing, but
the Saelukot Kindergarten will fulfil its high cultural duties to the children by primarily encouraging,
supporting and guiding them in the fundamentals of high culture that they can adopt themselves in
action.

d) Literacy:

The Szlukot Kindergarten completely rejects that the concept of literacy is diluted and therefore
dispelled by extending the use of the word to completely unrelated things. If there was no written
language and there were no children's abilities and any methods for them to acquire the ability to
read written language, then the concept of literacy would not exist. The precise meaning of this term
therefore refers to the ability to be literate. Any other use of it therefore involves an analogy or a
metaphor and thus presents the danger of overlooking or giving an inaccurate account of what is
meant. At Himinn, the aim is not for the children to become literate in written language during their
stay at the department, but teachers do various preliminary work on children’s related skills. That
work aims to increase their interest in written language, among other things by getting them to
recognise letters by name and, as the case may be, what the letters ‘try to say’ in their own names,
for example. The kindergarten thus tries to increase the children's knowledge of written language
and skills in using it in the future. By doing so, the kindergarten contributes to the children's literacy.
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A sama hatt hefur leikskélinn ad markmidi og reynir eftir fongum ad na pvi markmidi ad bérnin 63list
pbekkingu @ ymsum svidum mannlifs og veruleikans yfirleitt. bannig er leikskélinn vakandi yfir
teeknilegum ahuga barnanna og fordast ad kalla eda ,fordeema“ teeknilega forvitni peirra sem ,fikt“
eda eitthvad annad verra. Einhverjir kunna ad segja ad med slikri menntun sé leikskélinn ad auka
bornunum taeknilegt ,laesi” peirra, og @ 68rum svidum til deemis grédurfarslegt ,,laesi”,
steerdfraedilegt , laesi” og jafnvel hdmenningarlegt , laesi” peirra. Leikskélinn Saelukot hafnar slikri
(mis)notkun hugtaksins /zesi og heldur sig vid pad sem augljost er, ad i vidleitni kennaranna til ad
mennta bornin pa sé gleggra ad nota hugtokin pekking, skilningu og feerni. Barn kemst ad pvi ad med
pvi ad blasa i teygjanlega gimmiblddru, pa penst hdn Ut en verdur um leid nokkud stinn vidkomu.
Med pvi ad blasa i blodru ur dteygjanlegu efni, pa getur hin vissulega ordid stinn ef haldid er afram
ad blasa eftir ad hun hefur po panist ut i fulla steerd sina. En sé blasid rétt nog til pess ad hun penjist
at i fulla staerd sina, pd kann hid dvaenta ad gerast, einkum i kéldu vedri utivid, ad bladran svifi um
orstutta stund til lofts. Eftir adstaedum og proska barna ma vekja forvitni peirra a pessari atburdaras,
en lika i pad minnsta byrjun a edlisfraedilegum skilningi @ henni. Ad kalla pann skilning ,,edlisfraedilegt
leesi” er audvitad velkomid @ medan med pvi er ekki reynt ad drepa a dreif hvad er hér nakvaemlega
vid ad eiga i menntun barnanna. Sama audvitad um pad menntun sem peim er veitt til deemis um pa
atburdaras lifs sem pau taka patt i ad mynda med pvi ad sa fraejum i mold og fylgjast med og vinna
ad uppvexti pess sem af freejunum vex. Ad kalla pad ,liffraedilegt laesi“ er dvideigandi, ef pad gefur til
kynna ad pad sé sama ellis og ad vera laes 4 ritadan texta. Svo er alls ekki, nema beitt sé
ordafleytingum frekar rausnarlega.

A0 pessu sogdu vidurkennir Leikskdlinn Saelukot audvitad pad sjonarmid ad eitt er ad geta lesid, i
taeknilegum skilning hugtaksins, ad geta greint ord i mismunandi safni békstafa og setningar i r66
slikra orda, en annad er ad geta greint, eda 6llu heldur skilid pad sem sagt er med slikum lesnum
ordum. Med 68rum ordum ad geta skilid inntak pess sem lesid er. Ad vera ,lees” & hateeknilegan
texta i peim skilningi ad skilja til fullnustu hvad er med honum sagt, er ekki vandreaedalaus notkun
hugtaksins. Megin vandinn eda haettan er st ad vid geetum haldid, ad geta , lesid sér til skilnings” sé
alfarid undir lestrarhafileikum okkar komid og megi pvi baeta med afingu i lestri eingdngu. Svo er
audvitad alls ekki. Sa skilningur sem texti vekur hja barni eykst vitaskuld med peirri aefingu i lestri 4
textum sem midar ad pvi ad auka skilning @ merkingu orda og pess texta sem ordin mynda. En sa
skilningur er ekki nema 68rum praedi bundinn vid merkingu orda heldur pekkingu almennt eda
sérstaklega 4 peim veruleika sem textinn fjallar um. Sjalfsagt er ad auka getu barna 3 leikskélaaldri til
ad greina merkingu ritads mals med pvi ad lesa fyrir pau og fjalla um pann lesna texta med peim, en
kennarar mega ekki veenta of mikils af peirri leid til ad auka peim pann malskilning sem lesskilningur
peirra mun byggja 3, hvad pa pa pekkingu almennt a verdldinni sem hann endanlega takmarkast af
somuleidis. Fyrir aldurshép barnanna @ Himni gildir pvi vissulega ad lesa fyrir pau ritada texta, en ekki
sidur ad segja peim fra inntaki peirra, idulega stutt myndum, og ad eiga i samraedum vid pau, eins og
lyst hefur verid i pessari starfsazetlun en um leid ad kappkosta dnnur ordlaeg samskipti vid pau, eins
og pad starfstengda ndms- og préunarverkefni sem i pessum texta hefur verid lyst felur i sér.

3. Deild elstu barna, Vetrarbraut

Pad sem hér hefur verid rakid um deildir yngstu barna og middeild, Alheim, Stjérnupoku og Himinn,
gildir, ad breyttu breytanda, um elstu bornin i leikskdlanum Saelukoti, bornin a Vetrarbraut.

Hér sem endraneer er leidarljosid virk, dstudleg neervera kennaranna vid bérnin. Med pvi méti naest
su grundvallarforsenda menntunarstarfsins ad bornin finni til 6ryggis, ad kennurunum muni aetid
bykja veent um pau, ad kennararnir séu ztid reidununir ad hlusta 4 pau, adstoda og leidbeina.
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In the same way, the kindergarten aims and strives to achieve the goal that the children acquire
knowledge in various areas of human life and reality in general. In this way, the kindergarten is aware
of the children's technological interest and avoids calling or ‘condemning’ their technological curi-
osity as ‘fiddling’ or something else worse. Some may say that with such an education, the kinder-
garten is increasing the children's technical ‘literacy’, and in other areas, for example, their vegeta-
tative ‘literacy’, mathematical ’literacy’ and even their high cultural ’literacy’. Seelukot Kindergarten
rejects such abuse of the term literacy and sticks to what is obvious, that in the teachers' efforts to
educate the children, it is wiser to use the terms knowledge, understanding and skills. A child discov-
vers that by blowing on an elastic rubber balloon, it expands but at the same time becomes some-
what firm to the touch. By inflating a balloon made of an inelastic material, it can certainly become
stiff if continued inflating after it has expanded to its full size. But if it is blown just enough for it to
expand to its full size, the unexpected can happen, especially in cold weather outside, that the
balloon floats for a very short time in the air. Depending on the situation and the children's velop-
ment, their curiosity can be aroused in this sequence of events, but also in at least the beginning of a
physical understanding of it. Calling that understanding ‘physical literacy’ is of course welcome, while
doing so does not attempt to blur what exactly is involved in children's education. The same, of
course, about the education they are given, for example about the life cycle they take part in creating
by planting seeds in soil and watching and working on the growth of what grows from the seeds.
Calling it ‘biological literacy’ is inappropriate, if it implies that it is of the same nature as being literate
in written text. This is not the case at all, unless word combinations are used rather generously.

Having said this, Seelukot Kindergarten of course recognizes the point of view that one thing is to be
able to read, in the technical sense of the term, to be able to distinguish words in different sets of
letters and sentences in a sequence of such words, but another is to be able to identify, or rather
understand what is said with such read words. In other words, being able to understand the content
of what is read. Being ’literate’ to a high-tech text in the sense of fully understanding what is being
said is not an unproblematic use of the term. The main problem or danger is that we might think that
being able to ‘read for understanding’ is entirely down to our reading abilities and can therefore be
improved by practice in reading alone. Of course, this is not the case at all. The understanding that a
text arouses in a child increases with practice in reading texts that aims to increase understanding of
the meaning of words and the text that the words form. But that understanding is not tied to the
meaning of words but knowledge in general or specifically of the reality that the text is about. It goes
without saying that preschool-age children's ability to analyse the meaning of written language can
be increased by reading to them and discussing the read text with them, but teachers must not
expect too much from this way of increasing their understanding of the language that their reading
comprehension will build on. on, let alone the knowledge in general of the world by which he is
ultimately limited as well. For the age group of the children in Himinn, it certainly applies to read
written texts to them, but no less to tell them about their content, usually supported by pictures, and
to have conversations with them, as described in this work plan, but at the same time striving to
have other verbal communication with them, such as the job-related learning and development
project that has been described in this text includes.

3. Department of the oldest children, Vetrarbraut

What has been discussed here about the departments of the youngest children and the middle
department, Alheimur, Tjérnupoka og Himinn, applies, mutatis mutandis, to the oldest children in
the Kindergarten Szlukot, the children at Vetrarbraut.

Here, as far as possible, the guiding light is active, loving presence of the teachers with the children. In
this way, the basic premise of the educational work is that the children feel safe, that the teachers
will always care for them, that the teachers are always ready to listen to them, help and guide them.
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A pessum grundvelli munu kennararnir skipuleggja starfid, hafandi i huga ad bornin eru i leikskéla og
ad allar athafnir, 6ll reynsla peirra er peim ndmslegt vidfang. bad pydir ad menntun peirra hvilir ekki
einungis a til pess hugsudum kennslustundum heldur 6llu pvi sem vist barnanna i leikskélanum ber
med sér. Ad 60ru leyti er haegt ad visa til pess sem sagt eru um starfid almennt og @ middeild
sérstaklega, ad pvi vidbaettu ad vitaskuld bydur aukinn aldur upp a@ samsvarandi breytt vidfangsefni.
Kennarar skulu pannig reyna fyrir sér um meiri beina kennslu par sem pad a vié en 4 sama tima lika
stydja vid vidleitni barnanna til frjdlsra leikja, en gaeta pess um leid ad peir proist i att ad spunaleik en
hafni ekki i vidvarandi endurtekningum.

Hér reynir & skipulag um fjolbreytt vidfangsefni sem reynist vera til fyrirmyndar 4 deildinni. bvi er
trulega skyrast ad hvetja kennarana a Vetrarbraut til ad halda 6traudir 4fram 8 somu braut.
Sérstaklega ber ad fagna allri vidleitni peirra til préunarstarfs, hvort sem pad er i raektun matjurta,
med ,,malfundum” med innleggi teiknadra myndarada 4 pappir med skyrum lesnum, ljé66raenum
texta med ,,bodskap” eda edlisfraedilegar tilraunir af ymsu tagi vid hafi barna.

Kennarar hafi i huga ad born eru frekar ung a deildinni og hagi samskiptum pess vegna me? tilliti til
bess med po sérstakri gat 4 videigandi vidfangsefnum og kennslu peirra elstu.

Kennarar sinna a deildinni tveim mikilveegum starfstengdum namskeidum sem jafnframt eru
préounarverkefni.

Annad felst i peirri dherslu 4 ordlaeg samskipti vid bornin sem greint er fra fyrr i pessum texta. pad
tekur tillit til, einmitt, aldurs barnanna, med pvi ad kennarar raekta ordaforda sinn um tiltekin
vidfangsefni sem gjarnan eru tengd viokomandi pema. Adferdin er su ad kennarar dska eftir ad
umsjonarmadur verkefnisins, leikskélastjori, gefi peim pydingu og eda umordun, ef porf krefur, 4
ordaskiptum vid bornin ad peirra vali og frekari atvikkun peirra. Umsjénarmadur skilar peim texta a
islensku og i hljédraenni upptoku.

Hitt felst i greiningu og uppdorvun kennaranna a ny-himaniskri hneigd eda ath6fnum barnanna:
Virdingu peirra fyrir tilvist hvers sem er i veruleikanum, lifandi eda lifvana, og umhyggju fyrir velferd
pess.
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On this basis, the teachers will plan the work, bearing in mind that the children are in kindergarten
and that all their activities, all their experiences are educational subjects for them. This means that
their education is not only based on lessons designed for that purpose, but on everything that the
children's life in the kindergarten entails. In other respects, it is possible to refer to what is said about
the job in general and in the central department in particular, with the addition that increased age
offers correspondingly changed subjects. Teachers should thus try more direct teaching where
appropriate, but at the same time also support the children's efforts towards free play, but at the
same time too make sure that they develop towards improvisational play and do not fail in persistent
repetition.

Here, the organization of a wide range of subjects is tested, which turns out to be exemplary in the
department. Therefore, it is probably the clearest way to encourage the teachers at Vetrarbraut to
continue undeterred on the same path. In particular, all their efforts for development work should be
celebrated, whether it is in the cultivation of vegetables, in organising ‘forums’, in the insertion of
drawn series of pictures on paper with clear, poetic text with a ‘message’ or in physical experiments
of various kinds suitable for children.

Teachers keep in mind that children are quite young in the department and therefore conduct
communication with this in mind, with special attention to appropriate subjects and the teaching of
the oldest.

Teachers in the department conduct two important job-related courses which are also development
projects.

One lies in the emphasis on verbal communication with the children that is reported earlier in this
text. It takes into account, precisely, the age of the children, with teachers cultivating their
vocabulary on specific subjects that are often related to the relevant theme. The method is that the
teachers request that the coordinator of the project, the kindergarten director, give them a
translation and/or a paraphrase, if necessary, of the exchange of words with the children of their
choice and their further expansion. The supervisor delivers the text to them in Icelandic and in an
audio recording.

The other consists in the teachers' analysis and encouragement of the children's neo-humanistic
tendencies or activities: their respect for the existence of anything in reality, living or inanimate, and
concern for its well-being.

23



Leikskolinn Saelukot

Starfs- og umbotaaeetlun fyrir leikskdélaarid 2024-2025

Ahersla skyldi 16gd d sidraena menntun i skélakerfi okkar og hdleitar hugsjonir. Ekki einungis
heimspeki og hefdir. Astundun sidraenna gilda skyldi vera pydingarmesta ndmsefnid ¢ namskrdnni ¢
6llum skdlastigum. Barnid skyldi vakid til alheimslegrar vitundar. Kurteisisvenjur og fagud
framkoma eru ekki nég. Raunveruleg menntun leidir til djuprar tilfinningar elsku og samkenndar
med 6llu sképunarverkinu.

SAVIDYA YA VIMUKTAYE-Menntun er pad sem frelsar Education is that which liberates

P.R. Sarkar




1 Leidarljos Saelukots

[ Seelukoti 68last bérn sidmenntun, vidsyni og
bekkingu sem mun leida til djuprar tilfinningar
elsku og samkenndar med éllu sképunarverkinu
og nytast peim i breyttum heimi fjélmenningar

og fjolbreytileika.




2 Inngangur
Med starfsazetlun er ekki tjaldad til einnar naetur né eins leikskdlaars. Leikskolinn

Szelukot mun, mutatis mutandis, afram fylgja peirri aeetlun sem hann starfadi eftir a

lionu leikskoladri. HUn felur i sér eigindlega greiningu og leidsogn um gaedamidada
frampréun i leikskélastarfi (fylgiskjal 1). Eftirfylgjandi mat a starfsemi leikskdlans a
senn lidnu leikskoladri og umboétaaaetlun fyrir pad naesta eru utfaerslur a peirri

grundvallar- menntunarfradilegu syn og stefnu sem starfsazetlunin fylgir og

felst i virkri, astudlegri naerveru kennaranna med bérnunum, med aherslu 3

virkri i ordum og ath6fnum, leidsogn og fyrirmynd.

Gunnlaugur Sigurdsson
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3 Innra mat leikskdlans fyrir 2023-2024

3.1 Mat a samskiptum kennara og barna

3.1.1 Hvernig matio fér fram
Med daglegri athugun & vettvangi og vikulegri greinargerd a fundi stjérnenda.

3.1.2 Pattakendur i matinu
Deildarstjérar med athugun 4 vettvangi og med skraningu 8 umsdgnum barna, foreldra og kennara.

3.1.3 Helstu nidurstédur mats (styrkleikar og taekifeeri til umbota)

Samskiptin einkennast af astid kennara i gard barnanna og synilegu trausti og veentumpykju
barnanna (sem eiga sér sina ,,uppahaldskennara“, einn eda fleiri. Enn mega kennarar gaeta ad po
addaunarverdri menntunarmidadri virkni sinni i samskiptum vid bérnin, med pvi til deemis ad hafa
lokid eftir megni umradum sin i milli um viéfangsefnin framundan a6ur en barnahépurinn er maettur
til leiks.

3.2 Mat alidan einstakra barna

3.2.1 Hvernig matio foér fram
Samaogi3.1.1

3.2.2 batttakendur i matinu
Sému ogi3.1.2

3.2.3 Helstu nidurstédur mats (styrkleikar og taekifeeri til umbota)

Bornunum lidur ad jafnadi mjog vel i leikskélanum og timabundin vanlidan, til deemis vid adskilnad
vio foreldra @ morgnana, hefur ekki reynst langvarandi. Leikskélinn hefur sott sér sérfreediadstod
vegna hegdunarvanda barns og tengdrar vanlidan pess med gddum arangri. Leikskolinn telur ad auka
meetti athafnarymi barnanna til ad pau njdti sin betur, einkum i frjdlsum ath6fnum ati vid og hefur
gert radstafanir til pess.

3.3 Mat 4 proska og namsframvindu barnanna

3.3.1 Hvernig matio foér fram
Sama ogi3.1.1 0og 3.2.1 en sérstaklega er sjonum beint ad einstaka barni ef visbendingar eru um
fravik. Stada Hvers barns er pess utan metin i addraganda ad foreldravidtolum.

3.3.2 Patttakendur i matinu
Deildarstjérar med atbeina sérkennslustjora og annarra fagadila eftir porfum.

3.3.3 Helstu nidurstédur mats (styrkleikar og taekifeeri til umbota)

Bornin eru vissulega misjafnlega a vegi stodd um proska sinn og menntun, ad teknu tilliti til aldurs. En
pegar horft er til framfara hvers og eins hafa ekki vaknad grunsemdir um fravik sem krefjast annars
en aukinnar athygli og virkrar naerveru kennaranna sem allir sinna hlutverki sinu eftir bestu getu sinni
og adstaedum i mjog nanum og einstaklingsmidudum samskiptum vid bornin. Hér leggur leikskdlinn
aherslu & mjog or6abundin samskipti vid bornin og stefnir ad pvi ad bzeta i pa menntunarfraedilegu
nalgun.



3.4 Mat a starfsanda og starfsproun kennara

3.4.1 Hvernig matio foér fram
Med mjog nanum tja- og skodanaskiptum milli kennara og stjérnenda dags daglega dsamt formlegum
vidtalsfundum stjérnenda med kennurum.

3.4.2 batttakendur i matinu

Kennarar og stjérnendur

3.4.3 Helstu nidurstédur mats (styrkleikar og taekifzeri til umbota)

Starfsandi er g6dur, ma fullyrda. bad lysir sér i addaunarverdri frammistédu kennarana i starfi,
jakvaedum og mjog uppbyggilegum samskiptum peirra i milli og einleegum og hreinskiptum
samskiptum somuleidis vid stjérnendur sem allt kemur ad endingu bérnunum til géda.

Leikskolinn aformar ad baeta i yfirstandandi starfstengda simenntun kennaranna med einkum skyrari
afmorkun pess tima sem henni er setladur. SU menntun lytur adallega ad ny-hdimaniskri
menntunarfraedi i reynd og ordleegum samskiptum kennara og barna.

3.5 Mat a almennum skipulags- og verkferlum i starfsemi leikskélans.

3.5.1 Hvernig matio foér fram
Med reglulegum, vikulegum fundum med deildarstjorum og med tilfallandi og reglubundnum
starfsmannavidtolum.

3.5.2 batttakendur i matinu
Stjérnendur og almennir kennarar

3.5.3 Helstu nidurstoédur mats (styrkleikar og taekifeeri til umboéta)

Aukid og beett flaedi hefur skapast i upplysingagjof, abendingum og tillégum og vidbrégdum vid peim i
einstokum adgerdum og skipulagi. Hér ma sérstaklega huga ad samvinnu deildarstjéra en lika ad
afmorkun undirbuningstima kennara, eins og adur greinir, badi i tima og vidfangsefnum.

3.6 Mat a sérkennslu

3.6.1 Hvernig matio foér fram

A reglulegum vikulegum fundum med deildarstjérum er fastur lidur stada hdpsins og einstakra barna
sem astaeda pykir til ad fylgjast med, med tilliti til proska og namsframvindu, lidanar og virkni i
barnahdpnum.

3.6.2 Helstu nidurstédur mats (styrkleikar og taekifeeri til umbota)

bessi kerfisbundna athygli sem beint er ad alhlida gengi barnanna hefur skilad peim arangri ad ekki
adeins er til stadar skyrari mynd af hogum tiltekinna barna heldur af st6du hdpsins alls sem lifandi,
félagslegrar heildar barna, kennara og foreldra. bessi mynd er pé mdsaisk i edli sinu og gaedi hennar
radast af gaedum peirrar virku, dstudlegu naerveru med bérnunum sem kennarar peirra veita peim.
pad er i pessu sem 6dru kjarninn i allri vidleitni leikskdlans til eigindlegra framfara i starfsemi hans og
verdur pad um ofyrirséda framtid.

Allar rddstafanir til studnings bornum sem hallar a fyrir i einhverjum efnum midast vid ad styrkja pau i
félagslegum samskiptum og tenglsum vid leikskdlafélaga sina og ad skapa nanari tengsl peirra vid
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kennarana til pess ad auka getu kennaranna til uppbyggilegra ahrifa. Vandi, eda 6llu heldur, velferd
pbessara barna er sérstakt vidfangsefni allra kennaranna og foreldra barnanna um leid og einstaka
tilvik skodast sem kaerkomin askorun um ad baeta ekki adeins tilvist vidkomandi barna heldur
barnahdpsins alls. begar dstaeda pykir til atbeina utanadkomandi fagadila eru peir kvaddir til med
samradi vid foreldra.

Ein tiltekin og fremur skipulagsleg rddstofun hefur verid raedd og verdur framkvaemd 4 komandi
leikskélaari: Ad barni eda bérnum sem hallar a i einhverjum atridum a viokomandi deild verdi
Uthlutad sérstakur umsjénarkennari sem i samradi vid deildarstjora og sérkennslustjéra hefur umsjén
med peim radstéfunum sem gerdar eru til ad baeta gengi barnsins eda barnanna og gefur alit sitt um
arangur.

3.7 Mat a fjoltyngi barna { leiksk6lanum og malproska

3.7.1 Hvernig matio fér fram

Malfarslegar adsteedur barna og malfarsleg stada peirra eru medal pess sem er til vidvarandi
athugunar og umfj6llunar a reglulegum fundum med deildarstjérum og i samtélum vid foreldra,
formlegum og 6formlegum.

petta mat byggir & menntunarfraedilegum forsendum og adsteedum sem hér greinir:

Um 6ll bérn sem ekki njéta islensku sem eina médurmals i heimahusum er skodad hvort pau bui vid
tvityngdar adstaedur heima og ef svo er, hvort islenska sé annad peirra tungna. Sé hun pag, er litid
svo 4, a0 leikskélinn skapi ekki adeins adstadur fyrir almennan malproska fyrir viokoandi barn heldur
ad med veru sinni i islenskumaelandi leikskélanum gefist taekifeaeri til ad skerpa a skilum milli
tungnanna svo barnid blandi peim sidur saman. Foreldrar eru hvattir til ad standa voré um pessi skil.

Bui barn vid tveer ekki-islenskar tungur heima eru foreldrar hvattir til ad skapa hvoru um sig sem allra
skyrastar og mest adgreinandi adsteedur. Leikskdlinn muni hins vegar leggja sitt af mérkum eftir
bestu getu um islenskunamid og verdi ad koma i ljés hversu langt pad ndm naer i ,samkeppni“ vid tvo
onnur tungumal. Hér ma hafa i huga hvad foreldrar zetla sér i framhaldinu, hvort peir til deemis stefni
a enskumaelandi grunnskélagdngu fyrir barnid vegna fyrirsjdanlegrar einungis timabundinnar dvalar &
islandi.

Pad sama gildir um born fra eintyngdum ekki-islenskumaelandiheimilisadstaeedum. Rik dhersla er 16g6
a pad vio foreldrana ad efla malproska barnanna 8 médurmali pess en um leid ad skapa pvi skyrt
afmarkadar adstaedur til islenskundms i samvinnu og med studningi leikskdlans.

Um born vid einsleitar islenskumalandi heimilisadstaedur gildir ad hvetja foreldra til ad hlda ad
malproska peirra med samtali peirra og, eftir fongum, annarra fullordinna vid barnid, med boklestri
og islenskumaelandi sjonvarps- og 60ru skja-efni ef foreldrar kjésa ad nota slika midla . Framlegd
leikskdlans felst i pvi sem sagt er i starfsaaetlun hans um virka, astudlega naerveru kennaranna vid
bornin.

Kennarar sem hafa takmarkad vald 4 islensku styrkja framlag sitt til malproska barnanna med
vidvarandi hagnytu starfsnami i islensku med bérnum, sem fellur ad 4dur nefndri menntastefnu hans
um virka, astudlega naerveru kennaranna vid bornin. Hér opnast ahugaverdur vinkill i samskiptum
barns og kennara par sem islenskumaelandi barn verdur kennaranum til adstodar og leidsagnar um



islensku. Bokin Ord eru aevintyri er kjorin til pessara samskipta og mikid notud dsamt textum til
upplestrar vid hafi barnanna.

Geett er ad pvi i hdpaskiptingu barnanna og verkaskiptingu kennara ad ekki skapist adstaedur par sem
islenskan vikur fyrir 68ru tungumali. b6tt vidurkennt sé ad kennarar kunni ad purfa ad eiga samskipti
sin i milli 4 ensku eda tilfallandi 6dru ekki-islensku tungumali pa fara 6ll orlaeg samskipti peirra vid
bornin fram a islensku.

3.7.2 Pbatttakendur i matinu
Stjérnendur, almennir kennarar og i videigandi tilvikum, sérkennslustjéri og til kvaddir fagadilar.

3.7.3 Helstu nidurstédur mats (styrkleikar og taekifzeri til umbota)

Almennt séd er leikskdlinn undir nokkru dlagi vegna tilvistar ekki-islenskumaelandi barna. Hann bregst
vid peim adstaedum med pvi sem leikskdlinn hefur til hlidsjonar & 6llum svidum starfseminnar, ad til
menntunar og proska naegi bornum ekki samskipti vid jafnaldra sina, hversu proskandi og menntandi
sem pau kunna annars a0 vera. Leikskélinn hefur pess vegna svarad peim adstaedum, sem af
margvislegum 6drum en menntunarfraeedilegum asteedum hafa verid bunar bérnum med nutima
leikskolafyrirkomulagi, med pvi ad hdmarka eftir bestu getu virka, dstudlega samveru kennaranna
med bérnunum. Vel ad merkja virka i ordlaegum tjaskiptum vid bornin jafnt og i 6drum athéfnum
bornunum til hvatningar, leidsagnar og fyrirmyndar. bad gildir vissulega um malfarslega st6du og
adsteedur barnanna. Vid adur nefndar tilvistarlegar adstaedur barna i natima leikskéla telur
leikskolinn a6 med pvi sé best sinnt um lidan, menntun og proska barnanna. Styrkja pau til
einstaklingsbundinna vidfangsefna sem aetid séu unnin i jakvaedu, dstudlegu flaedi samskipta milli
barnanna sjalfra og milli peirra og kennaranna. pad vaeri pvi i mjog sérstokum tilvikum sem
leikskolinn brigdi & pad rdd ad leysa tilfallandi malfarslegan vanda barns med 66rum radum en peim
sem mida ad pvi ad barnid sé stutt til patttoku i pvi uppbyggilega flaedi tengsla og samskipta sem
leikskolinn markvisst og af bestu getu reynir ad skapa.

Leikskolinn mun vegna malfarslegra adstaeedna og menntunar barnanna styrkja kennarana, bzedi
islenskumaelandi og minna islenskumaelandi, til &framhaldandi og rikari patttdku i pvi vidvarandi
starfsnami i or8laagum samskiptum sem leikskélinn heldur ati.

4 Umbotaazetiun

4.1 Malfarsleg stada og malproski barnanna.

Gildir fyrir allar deildir leikskdlans ad teknu tilliti til aldurs og proska barnanna.

4.1.1 Teekifeeri til umbodta
pzer malfarslegu adstaedur sem rikja i leikskdlanum med bérnum og starfsménnum sem ekki hafa
islensku ad médurmali kalla & sérstaka athygli, smbr. umfjollun i INNRA MATI.

4.1.2 Adgerdir til umbota
Styrkja kennarana i ordleegum, islenskumaelandi samskiptum peirra vié bornin med starfsnami,
skipulagi og dherslum i dagskra, smbr. INNRA MAT.



4.1.3 Abyrgd
Skdlastjori med atbeina stjérnenda og viokomandi kennara

4.1.4 Hefst
Er yfirstandandi en verdur med nyjum og auknum dherslun i byrjun nys leikskdladrs i haust 2024.

4.1.5 Lokio
Vidvarandi verkefni um 6fyrirséda framtid en verdur tekid til endurmats og skodunar um framhaldid {
lok komandi leiskdlaars, 2024-2025.

4.1.6 Hvernig og hvenzer metid
Arangur saetir simati en verdur sérstaklega metinn i lok komandi leikskéladrs, 2024-2025.

4.1.7 Vidomio um arangur

Malfarsleg virkni barnsins i barnahdpi og i samskiptum vid kennarana, metin med tilliti til aldurs og
proska og tungumalastodu barnsins heima.

5 Starfsprounarsamtol og fraedsla

Kennarar eiga minnst eitt formlegt vidtal 4 misseri vid stjornendur um starf sitt, mat sitt 4 stodu sinni
og frammist6du og starfsemi leikskdlans. beir fa til eignar prentada utgafu af starfsmannahandbdk
leikskélans & islensku og ensku. HUn er itarlegur leidarvisir um starf peirra og paer hugmynda- og
menntunarfraedilegu forsendur sem pad byggir a. Eins fa kennarar prentad eintak af starfsazetlun
leikskdlans (smbr. fylgiskjal 1) sem sémuleidis felur i sér itarlega leidségn um starf peirra og pa
menntunarfraedilegu syn um virka, astudlega naerveru peirra vid bornin sem er eigindlegur
grundvollur ad allri vidleitni til gaedalegrar frampréunar i starfi peirra og starfsemi leikskélans um
leid.

A pessum grunni og med hlidsjon af reynslu og fyrri menntun kennaranna leggur leikskélinn dherslu &
starfspjalfun peirra og starfstengt ndm, smbr. pessa greinargerd hér.

6 Samstarf leikskdla, grunnskdla og fristundamidst6dva

Leikskolinn er i samstarfi vid Melaskdla um skdlaheimsokn utskriftarbarna.

7 Foreldrasamvinna

Foreldrarad og foreldrafélag eru starfandi vid leikskélann og mjog virk. Foreldrarad starfar samkvaemt
[6gum um leikskéla og foreldrafélag stendur fyrir og eda kemur ad nokkrum lidum i dagatali
leikskdlans: Jolatrésskemmtun, sveitaferd og vorhatid.

Foreldrar eru i ndinni formlegri og 6formlegri samvinnu vid leikskélann um malefni barnanna peirra, i
daglegum samskiptum vid komu barnanna 4 leikskdlann ad morgni og brottfor siddegis og vid
regluleg og onnur tilfallandi formleg foreldravidtol. Leikskdlinn sendir Gt fréttabréf til foreldra af
starfsemi og atburdum i leikskélanum og einstaka deildir senda Ut myndir og texta til foreldra a
Instagram.



8 Fylgiskjol
8.1 Starfsazetlun Leikskdlans Saelukots.
8.2 Umsogn foreldrarads Leikskdlans Saelukots.

83 Skipulagsdagar og leikskdladagatal Leikskdlans Salukots.
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Education is that which

Nafn leikskoéla:

Leikskoélinn Saelukot

L 7
liberates Leikskoladagatal 2024 - 2025
A PTEMBER OKTOBER o BER D BER ANUAR BRUAR AR APR A
1 Starfsdagur 1 1 1F 1 1 M|Nyarsdagur 1L 1 1 p|Foreldraviétol 1 F|Verkalydsdagurinn | 1 1
Pema- '_“'*%(M:** Pema-Steinar, Klettar
2 F|Opnun/Velkomin! 2 2 2 L 2 M|Jélaundirbuningur 2 F|ogfjoll 2 S 2 2 M|Foreldravidtol 2 F 2 M|Sjémannadagurinn 2
3 3 3 F|Foreldrafélag: Fundu| 3 S 3 b 3 F 3 M 3 M|Bolludagur 3 F|Foreldraviétol 3 L 3 3
4 4 4 F|Foreldrardd: Fundur | 4 M|bema - Loft 4 M 4 L 4 b 4 b|Sprengidagur 4 F|Foreldravidtol 4 S 4 4
Fridagur i
5 M|verslunarmanna 5 5] 5 b 5 F 55 5 M|{Pema-Husdyr' % 5 M|Oskudagur 5 L 5 M|Pema - Niyama 5 5
6 6 6 6 M 6 F 6 M|Prettandinn 6 F|Dagur leikskélans 6 6 S 6 b 6 F|Sveitaferd 6
Pema- Kaerleikur og
7 7 7 M|Gud 7 F 7L 7 b 7 F|Dagur ténlistarskélan| 7 7™M 7 M 7 7
Barattudagur gegn
8 8 S|Dagur lzesis 8 8 F|einelti 8 S 8 M 8 L 8 8 b 8 F 8 S|Hvitasunnudagur 8
kringum mig og vinnan |,
9 9 M|peirra o i) 9 L 9 M 9 F g 5 9 9 M 9 F 9 M|Annar { hvitasunnu | 9
;f;' winte
10 10 10 10s 0P 10 F 10M 10 10 F 10 L 10 10
Dagur islenska
11 11 11 1M 1M 11 L 11 p|taknmalsins 11 11 F 1S 11 11
12 v|PeMa - Eg sialfur 1, 12 12p 12 F 12s 12 M 12 12 L 2 M 12 12
13 13 13 13 M 13 F|Jdlaball '% 13 M 13 F 13 13 S|Palmasunnudagur (13 b 13 13
Dagur
14 14 14 M|Foreldraviatsl 14 F 14 L 14 p 14 F 14 F|steeréfraedinnar 14 M|bema - Yama 14 M 14 14
15 15 15 b|Foreldraviatsl 15 F 15 S 15 M 15 L 15 15 b 15 F 15 15
'% Dagur Isienskrar Dagur Isienskrar
16 F[Hjéladagur ) 16 M|nattdru 16 M|Foreldravidtol 16 L|tungu 16 M|Pema- Vatn 16 F 16 S 16 16 M 16 F 16 16
Pema-Fuglar og-- | Pema-Plontur,
17 17 17 F|Foreldraviotsl 17 S 17 p 17 F 17 M|paskaundirbtningur |17 m|og tré 17 F|Skirdagur 17 L 17 pb|Lydveldisdagurinn 17
Mommu- 0g Pema-Eldur og (M:**
18 18 18 F|émmukaffikl.15-30 |18 M|stjérnur 18 M 18 L 18 b 18 18 F|Fostudagurinnlangi |18 S 18 18
19 19 F 19 19 p 19 F 19 s R 9 M 19 19 L 19 M 19 19
Foreldra Fund. KI: Dagur mannrettinaa FTe _i Yoga
20 20 F[16:30-17:30 20 20 m|barna 20 F 20 M|Pema-Skriddyr "S6¢ {520 F 20 20 S|Paskadagur 20 p 20 F|Dagur/Sumarhatid | 20
Pema-
21 21 21 M[Himingeimurinn 21 F 21 L 21 p 21 F 21 21 M|Annar i paskum 21 M 21 21
Pabba- og afakaffi
22 22 S 22 22 F|kl. 15.30 22 S 22 M 22 L 22 22 p 22 F 22 22
Folkalls stadar ad ur Konudagur - upphar
23 23 M[heiminum 23 23 L 23 M|borléksmessa 23 F 23 S|Gbu 23 23 M 23 F 23 23
Starfsdagur 12:15"; :
24 24 24 24s 24 p|Adfangadagur j6la |24 F|16:30 24 m 24 24 F|Sumardagurinn fyrsti|24 L 24 24
Starfsdagur 12:15%_ Starfsdagur 12:15 ¢
25 25 M 25 F|16:30 25 M 25 M|Joladagur 25 L 25 p 25 25 F|16:30 |25 s 25 25
EVIOpSKI
26 M|Pema - Fjdlskyldan min |26 F|tungumaladagurinn |26 L|Fyrsti vetrardagur |26 b 26 F|Annar i j6lum 26 S 26 M 26 26 L 26 M 26 26
Starfsdagur 12:157; Starfsdagur 12:15 {s
27 27 F|16:30 a7 27 M 27 F|16:30 27 M 27 F 27 27 S 27 b 27 27
Starfsdagur 12:15 - Starfsdagur 12:15 -
28 28 28 28 F 28 L 28 p 28 F|16:30 28 F|16:30 28 M 28 M 28 28
Starfsdagur 12:15 € (G
29 29 29 29 F|16:30 29 S 29 M bema-Skordyr- :: |29 29 p 29 F|Uppstigningardagur |29 29
Starfsdagur 12:15’5_ Starfsdagur 12:15+ |
30 30 30 30 L 30 M 30 F 30 30 M 30 F|16:30 30 M|16:30 ‘|30
ema-Dyr 1 sjonum @
31 31 31 b|Gamlérsdagur 31 F|/Bolludagur 31 m|Pema - Umhverfic®, 31 L
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